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Foreword

Some ten years ago, two bright and bubbly young ladies came to a workshop I was
giving for the Australian Council for Educational Research in Melbourne. I was then,
as now, a university research professor and saw my role largely as one who pours out
facts and figures about what had been discovered in the new, emerging field of school-
based bullying. What became of the attendees I do not know, apart that is from the
two young women, Amelia Suckling and Carla Temple, whom I later discovered to
be Victorian primary school teachers. They went on to supersede me as workshop
presenters and to write a splendid and lively book for school teachers called Bullying:
A whole-school approach. 1 am happy now to introduce their second book, Cool Calm
Kids, one that further fulfils their goal of making what is understood about children’s
social behaviour and difficulties with peers accessible to classroom teachers, in a high-
ly readable and practical way.

This new book is based upon the premise that the socially unskilled child is highly
vulnerable at school. Such a child finds school to be a stressful and even dangerous
place. The aim of this book is to help teachers—and parents too—to develop in chil-
dren the necessary social skills to survive and thrive in such an environment.

But what is social skill? It has been conceived by some as the capacity to interact
with others in order to reach desired goals. But consider. Defined in that way it may
logically refer to the activities of the mythical used-car salesman selling you a shonky
car. Or to any unscrupulous activity that enables people to get what they happen to
want. So, we must refine the definition to refer to what may be called ‘desirable social
goals’; that is, goals that reflect desirable or good social values. This is especially fitting
when we are concerned with the moral development of children, for the teaching of
desirable values to children is a necessary and integral part of what teachers and
parents must do. Among these values we must place both respect for self and respect
for others.

These values, respect for self and for others, commonly do not come naturally to
children without the help and guidance of adults. Sadly, the desire to dominate and
threaten others is present from time to time in practically all of us, not only in children,
and it is the duty of those who care for children to help them to curb this tendency. As
Amelia and Carla put it, we must help children to learn how not to rage like alligators.
There are other, much better ways of behaving.

Likewise, there are children—as there are adults—who do not appear to respect
themselves. These people become mouse-like when they are intimidated and do not
stand up for their rights, the most basic of which is to be let alone when one is doing

no harm to anyone.
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How can the development of social skills help such children? In answering this
question, the authors suggest that teachers—and parents too—should recognise a
central component of the kind of social skill that children need at school; namely, the
capacity to be imperturbable, or (as they put it ) to be ‘cool, calm kids’, even in the
most trying conditions.

This is, of course, easier said than done. Each of us has an autonomic nervous
system which has developed through our long evolutionary history as a kind of survival
mechanism. Our bodies tell us to fight when we are attacked or to take flight when we
think we cannot win. It is a small step to attacking those we think we can successfully
attack—pre-emptively perhaps—to deter others from attacking us. Hence the familiar
pecking order we see developing among children in the schoolyard, as among chickens
in the farmyard. Hence the dismal triumphalism of the school bully or the cock of the
walk and the abject misery of the hapless one who withdraws, becomes isolated and
dies within.

Can this all too familiar scenario be changed? Amelia and Carla believe that it can.
They fully recognise the difficulties. They note, for instance, that children of different
ages need to be helped according to their unique developmental stage. The nine year
old is crucially different from the five year old, being emotionally and cognitively
more advanced and needs to be helped in a different way. But regardless of age and
maturity, each needs to learn the vital lesson—to be cool and to be calm—if they are
to escape the fate of the raging alligator or the timorous mouse.

Like their previous contribution to teacher education on school bullying, the strong
appeal of this book lies in the series of brilliantly conceived exercises and ideas that
teachers can use to help children to relate peaceably and constructively with their
peers: to be self-controlled yet appropriately assertive, and to seek help from adults
only when they need to do so. There is a real hope that books such as this—and pre-
eminently this one written by Carla and Amelia—will help us to help children to
develop into responsive and responsible adults, equally free from the compulsion to
rage or the compulsion to cower.

Ken Rigby
Adjunct Research Professor, School of Education
University of South Australia



contents

Acknowledgments

Introduction

Part One: Building understanding

Chapter 1
Chapter 2
Chapter 3
Chapter 4

Snapshot of the child from four to seven years
Building social capital in the classroom

Support plan—assessing and managing peer conflict
Tips for parents

Part Two: Putting it into practice

Lesson 1 Great mates and mean mates
Lesson 2 We all have feelings

Lesson 3 Reactions: Angry Alligator and Scared Mouse
Lesson 4 Be a Cool Calm Kid

Lesson 5 My Safety Shield and self-talk
Lesson 6 Robot Voice

Lesson 7 Three Step Telling Rule
Lesson 8 Asking an adult for help
Lesson 9 The Rap of the Cool Calm Kid
Appendices

Poster 1  Angry Alligator

Poster 2 Scared Mouse

Poster 3  Cool Calm Kid

Poster 4 Three Step Telling Rule
Certificates

Bibliography

vi

vii

11
18

23
25
29
33
38
42
46
50
54
57

61
63
64
65
66
67
69



vi

Acknowledgments

There are many people we would like to thank for their help and generosity in bringing
Cool Calm Kids to fruition.

To the hundreds of primary school teachers who clearly articulated the need to have
something in print that helps them deal with the relentless demands of supporting
young children to manage the complexities of making, maintaining and managing
friendships.

To our team of professionals: Ann Van Leerdam, Gordon Briddock, Cameron
Semmens and Kristie Molnar who present the Cool Calim Kids workshops for five to
eight year olds with such fun, energy, enthusiasm and flair.

To Monica Varga who listened thoughtfully and guided gently so that our ideas
would be practical and accessible for young children and busy teachers.

To Cameron Semmens, word wizard extraordinaire who wrote “I'he Rap of the
Cool Calm Kid’ with clarity, insight and a great sense of fun.

To ACER for demonstrating that, through the publication of this book, it is never
too early to educate our children to manage conflict in non-violent ways. Thanks to
Maureen O’Keefe, the Project Editor who kept the book moving, attending to all the
particulars.

To Christina Miesen for her gorgeous illustrations that capture so genuinely the
young child’s spirit.

And many thanks to our respective families and husbands: Terry and Doug and
collective sons, Liam, Aymon, Max and Casey for always being our cheerleaders. Our
drive would not be possible without their love, encouragement and enthusiasm.



Introduction

The journey involved in actively participating in school life can be both daunting and
exciting for the young child. There are so many friends to make, maintain and enjoy;
so much to learn; and so much to do. The hope of both parents and teachers is for
the young child to engage in school life without too many hurts. As teachers we wish
we could protect them from the upsets and frustration they experience with their
academic and social learning but know that this is unrealistic.

The best we can do is to resource children with a repertoire of pro-social skills and
emotional learning, immerse them in a social climate that fosters healthy relationships
and involve them in work that is stimulating, creative and engaging. The underlying
feeling may be to rescue them when problems with peers and school work arise but
we know that rescuing strips children of the personal resources they need to develop
resilience and be free of victim thinking. The journey that develops resilience starts
early and the earlier the better.

From our personal experience as teachers and listening to teachers today, we know
that supporting young children as they deal with peer conflict in pro-social ways is a
never-ending and exhausting task. We have thus felt compelled and inspired to write
Cool Calm Kids to support teachers in nurturing social and emotional competencies in
the young children they teach.

Cool Calm Kids began as an energetic and practical workshop created for students
aged five to eight years to assist them in standing up for themselves. The feedback
from teachers at the completion of our workshops was that there is a need to put in
print what is a complex issue—that is, young children managing bossy peers in a cool
calm way. The issue needs to be put into concepts, language and visuals that are fun,
accessible and non-threatening for the very young. The focus therefore throughout
the book is to ‘keep it simple’, which at times is a complex task.

Rationale

As educators we recognise that schools are the social context by which children learn,
and it is the social context that creates the learning environment in the classroom. To
promote a healthy social climate schools have broadened the curriculum to include the
child’s social and emotional learning as well as their academic learning. The need to
address social and emotional learning is becoming more important as several authors
have argued that: ‘In modern western societies wherein individualism is highly valued,
children are at risk of comprised empathy development’ (George, 1999; Gullone,
2000 in Thompson & Gullone, 2003). The child’s ability to empathise and share their

vii
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feelings is the foundation for successful social interaction and healthy relationship
building (Warden & Christie 1997).

Cool Calm Kids supports teachers in the development of pro-social behaviour in
young children. Research shows that social skills programs that are introduced to
young children are more likely to be effective (Dryfoos 1990; Durlack & Wells 1997;
Greenberg et al. 2001;Greenberg et al. 2003; Grossman et al. 2001 in McGrath &
Noble 2006).

Freed and Whitworth (2003) further highlight the importance of teaching pro-
social behaviour by drawing on current research that tells us that 15 per cent of children
in primary school have social and/or emotional problems that impact on their ability
to form friendships.

How to use this book

Our intention throughout the book is to make the format user-friendly and the content
accessible and understandable for young children between the ages of five to eight.

PartOne is relevant information teachers require to construct an understanding regarding
the new skills their students will learn. The final chapter in this section is specifically
geared for parents. There are five photocopiable pages that will provide parents with
tips and strategies to support their child as he or she deals with conflict and bossy
peers in non-violent ways that are aligned with the ethos of the school.

Part Two is specifically geared for young children. It contains nine lessons and each one
includes:
background information that provides the necessary knowledge to support the teacher in
lesson preparation and delivery.
the purpose of the lesson and learning outcomes that indicate the skills and understanding
that children gain on completing the lesson.
requirements for the lesson that list the activity sheets and posters needed to deliver the
lesson.
activities that provide a variety of tasks from which a selection can be made to cater
for children who are non-readers through to readers; the activities therefore range
in difficulty. Select the activities that best suit the needs of your students. We
encourage you to modify the activity sheets if necessary or consider having non-
readers pair up with an older buddy for support.
coaching tips that provide helpful hints and reminders for the teacher.

The appendix provides support material such as:
posters that can be enlarged
photocopiable certificates for students.

Prompt language offers a catchy slogan at the end of each lesson to help children remember
the new skills they have learnt.

We have been mindful not to use the terms ‘bully’ or ‘bullying’. Globally there
is no one agreed definition amongst the experts because of the complexity of the
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behaviour hence the term we have used throughout the book is bossy peers and bossy
behaviour. The term ‘bullying’ incites much emotion from parents and possibly leads
to an inaccurate assessment of the child’s account of the incident. It is common for
young children to overuse and/or incorrectly use this term. The focus, ‘dealing with
bossy peers’ as used in the book is more inclusive and perhaps more realistic when
dealing with young children in the early years of primary school.

To deny that bullying occurs amongst young children in kindergarten and early
primary school would be incorrect. Rigby (2002a) states that empirical studies in a
number of countries indicate that some young children intentionally and repeatedly
engage in aggressive and manipulative behaviour towards less powerful peers (Alsaker
& Valkanover 2000; Koechenderfer & LLadd 1996; Main 1999).

Alms

Our overall aim is to help young children explore non-violent ways to handle conflict
and bossy peers. We aim to nurture a sense of empathy and the ability to follow
through with behaviour that is safe and inclusive.

By equipping children with a repertoire of self-management tools we aim to build
resilience and the beginnings of self-reliance where the conflict they experience is
character building rather than soul destroying.

Outcomes for children

Children will learn:
how to distinguish between fair and unfair play
how to deal with teasing and bossy peers
how to be a cool calm kid and to react positively by managing their personal
power
how to build body language awareness
how to solve conflict with their words.

Benefits for teachers
Teachers benefit by being able to share in a common language and being able to

support students as they learn a repertoire of non-violent strategies to deal with bossy
peers that is aligned with the ethos of the school.

Considerations

Allow time to consider how you will implement and maintain the program. There is
no one perfect program to teach social skills. A multi-faceted approach is necessary.

ix
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Consider how Cool Calm Kids can complement existing programs in your school.
Where possible take on a whole school approach as this helps to build a shared common
language of the new skills learnt.

How children perceive their teacher has a lasting impact. Be mindful how you
model your personal power by the tone of voice used, body language gesturing and
verbal language. These are strong messages that children observe and often repeat.

Create a climate in the classroom where children feel safe, supported and included.
This gives children the confidence to apply their new skills and build healthy
relationships.

Teaching the new skills

Teaching pro-social skills is not a one-off lesson. Social skills are not taught via osmosis
but rather require explicit and repeated teaching. Teachers will see better results if
they adopt the following six steps below.

1 Describe the skill being taught.

Demonstrate the skill.

Rehearse the skill with the children.

Offer feedback to children on their rehearsal of the skill.

Create opportunities in the classroom and the playground for children to apply the
skill.

6 Reinforce and affirm the children when they apply the skill and fine tune where

a » OD

necessary.

We wish you and your school community all the best as you continue to gather
the energy and inspiration to be an inspiring role-model for the young children you
teach.

Please note some of the material in reference to the definitions is drawn from our
self-published booklet, Bully-Busters® Parent Handbook revised edition 2005.
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chapter one

snapshot of the child
from four to seven years

This book is geared for children in the early years of primary school. It is important
to keep in mind when reading the snapshots below that not all children reach the
different stages of development at the age level specified and their entry into some
stages may be more gradual.

Snhapshot of the four year old

Children develop many skills while they are four and progress significantly in thinking,
ability and understanding. It is obvious that they speak more clearly and fluently, and
follow directions well. They have become better coordinated and take on many new
physical tasks. They can remember longer rhymes, raps, songs and can accompany
these with actions.

They begin to manage larger groups and become more capable in playing in small
groups in a cooperative manner. They still engage in independent play and parallel
play, however their awareness of others and their ability to play in cooperation begins to
increase. This is referred to as complementary play. They often think out aloud as they
play, and can be heard speaking in character voices as their make-believe characters
engage with other toys. This external thinking helps guide the young child’s action
until they develop silent thinking later on.

Four year olds are capable of using their imagination and think about things they
haven’t experienced. They enjoy open-ended questions that require more than a single
word answer as they usually understand many more words than they currently use. It is
easier for the four year old to answer what, who, when questions than Zow questions as
it can require higher order thinking. Why questions can also be difficult as it demands
reason and cause and effect.
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They begin to demand and use a wider vocabulary as they need words to understand
and process what others are saying, and to express their feelings and ideas in various
ways. Although their cognitive ability is increasing, as is their vocabulary, they need
clear verbal instructions matched with appropriate actions. For example the teacher
may say and demonstrate how she wants things put away before the art session begins:
‘See, I’'m washing my paint brush under cold water until the water runs clear then
wiping it with this towel and putting it back in this container.” This matches their
thinking-aloud stage and enables them to complete a process with less frustration.

Needs of the four year old

This age level still needs and enjoys choosing its activities and working in small groups.
They can come together in a large group once or twice a day—perhaps to listen to a
story, sing or recite raps and rhymes but usually for no longer than twenty minutes.

Four year olds respond well to structure and need to learn to predict and anticipate
when an activity is about to end. This can be done by giving a gentle, clear countdown,
such as: ‘LLooks like you are doing a great job with that activity, but it’s nearly time to
pack that up.” Whenever possible allow the child to complete the task they are doing
and then move on to the next activity to avoid unnecessary frustration.

Although four year olds are out of the stage of throwing tantrums they certainly
still get upset and frustrated. They need adult support to help them listen to the point
of view of others, be aware of the feelings of others, and begin to learn how their
behaviour has an affect on those around them. To diffuse this and to enable the child
to see that their behaviour is socially unacceptable, remove the child from the group
and find a quiet safe place to calmly and simply talk through their upset. When the
child feels calm help them rejoin the group without making a fuss. Remember to
reinforce their positive behaviour by giving eye contact and words of praise as soon as
you see them playing in an acceptable manner.

Above all the four year old is in need of support to prepare for school. This is not
achieved by pushing them to read, write, add up and complete worksheets—although
many parents may be impressed by this. The child thrives best by being in a safe
structured, predictable environment that has a healthy balance between self-directed
and teacher-directed activities and exposure to stories, drama, music, singing and

movement.

Shapshot of the five year old

Most five year olds have made the leap to school and are now spending time in a large
group. Many are excited about the learning and begin to relate and identify with
friends while for others, moving from a smaller, safer, more familiar setting to school
can be a daunting transition. Overall their independence is growing as they are more
able to think ahead and plan small projects and activities.
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They start to develop special friends and become more selective about who they
play with and who they exclude. The issue of sharing becomes paramount at this
age. Thompson, O’Neill Grace and Cohen (2001) believe that in order for this age
group to coordinate play between two friends they have to be willing to give up their
individual greediness, neediness and desire to control in order to collaborate. The five
year old is able to move out of self-absorption and enter into mutual play. They begin
to discover that playing with others is more fun and allows for further creative play
ideas than when playing alone. This is supported by their increasing language skills
and awareness of others as they can make comments such as: “Wow! Your blocks look
great. Let’s add another block to that and see what happens.’ This is further supported
as the child, according to Thompson, O’Neill Grace and Cohen (2001), is more able
to enter a play plateau, which is a mutually agreed space that does not completely
belong to either child.

The five year old begins to use many more words in everyday conversation, enjoy
using new words and speak in longer, more structured sentences. Their academic
knowledge is developing as they are able to write their own name as well as identify
and write some letters of the alphabet and count to twenty and above.

The five year old has a greater sense of justice and what is fair. As a result teachers
often have to listen to what seems a litany of tales that appear to be unimportant but
are serious and concerning to the child. Helping children distinguish between telling
tales and reporting something serious needs much patience and explanation.

Needs of the five year old

Success for five year olds in school is strongly influenced by their language skills so
they can effectively engage and negotiate with their peers. They require conversation
and opportunities to develop social skills and learning that will help them control
their feelings. Children need to be provided with a bank of feeling words because
although their language concepts, constructs and vocabulary have increased, many
still have difficulty working out problems by talking them through. When children are
resourced with a bank of feeling words (I feel scared, upset, annoyed, angry, worried,
confused and so on), they can more easily articulate and explain their upset state and
thus have their needs met more successfully. Congratulate the child for their attempt
to express themselves and reassure them that the problem has been understood. They
don’t need a lengthy sermon when their behaviour is inappropriate. They respond well
to clear instructions, behaviour rehearsal and positive modelling from the teacher.

Patience is not a virtue of this age group as they often complain about group size,
someone sitting too close, someone pushing in front, that they can’t see, and they
often interrupt their teacher by sharing irrelevant information or by talking to children
beside them unaware of the task at hand. This further reinforces the importance of
limiting large group activities. They are still in need of small group activities where
for part of the day they are able to work and play in self-directed activities or teacher-
directed activities.
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Shapshot of the six and seven year olds

This age group is well into interactive play. They enjoy playing games in small groups
and larger groups. They are more capable of being patient, waiting for their turn and
cooperating with others while they have their turn. They become far more aware of
others as they observe how their friends behave and interact. They have developed
a wider range of self-regulation skills. This enables them to be more sensitive to the
social contextual cues that serve to guide their behaviour and to express or control
negative emotions in socially appropriate ways.

According to Piaget this age group can perform logical operations, but only in
relation to concrete external objects rather than ideas. They can add, subtract, count,
measure and begin to understand the conservation of mass, length, area, weight, time
and volume. They can sort items into categories, reverse the direction of their thinking
and think about two concepts at once. They also begin to shed their egocentric focus,
enabling them to understand a situation from another person’s point of view.

Needs of the six and seven year olds

This age group have developed a wide range of social skills, however much reinforce-
ment and practice both formally and informally is required. Their display of empathy
increases as they have emerged from the egocentric state and begin to appreciate
the emotional state of others. At the same time they realise that understanding the
emotional state of others is not that simple. They need consistent behavioural limits
and someone who can demonstrate genuine concern for others and ask the right
questions to further assist them in developing the skills of empathy.

Practical tips to create calm in the classroom

No matter what the age of the child, it is important in teaching not to overlook the
workings of the classroom. That is, the simple rules that keep the tone of the room
feeling safe, organised and socially connected. Overlooking the basics can unwittingly
create a social climate of chaos and unrest in the students.

The effective teacher understands that prevention is better than intervention and is
constantly observing the social dynamic and the practical organisational functions in
the classroom to ensure problems don’t escalate.

Below are some tips:

Provide children with the language to engage them socially.

Please and thank you. Can you show me? Can I have a turn? It’s your turn now.

Can I share that with you? Excuse me, I'm sorry for...

Use the child’s name and give eye contact when speaking to them and insist they do

the same.

Set clear simple class rules together.

Enforce rules by gently reminding.
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Praise children when they are adhering to the rules.

Ensure there is an adequate amount of equipment and toys for children to use to
avoid fighting and impatience.

Avoid children waiting with nothing to do.

Avoid clutter, as this can create confusion.

Label storage containers and insist that everything is put away on completion of a
task.

Have storage in safe reach.

Avoid glare from whiteboards and children facing windows as this may create
frustration and limit visual acuity.

Ensure writing is clear and large enough for all children to see.

Avoid rushed pack-ups as this creates chaos and unrest.

Provide a safe space in the classroom where a child can calm down.

When a child has cooled down and re-enters the group calmly and clearly state
your expectation and assistance to re-enter.

Listen as children share their interests with you as this reassures them you care and
assists in building a profile. For example, ‘Casey enjoys camping and bike riding.’
Insist on respect for self, others and property.



cnapter two

Building social capital in the classroom

Many young children come to school with the expectation that they will have friends
to play with and possibly a best friend. Many parents also share this expectation for
their children with excitement and enthusiasm.

Let us attempt to understand the complexity and benefits of friendships. It is
acknowledged that we all need friends regardless of our age and nurturing positive
healthy friendships takes time, energy and commitment. Herron and Peter (1998)
believe that the source of hope and happiness in our lives is based on having friends;
however making and maintaining them is an ability that varies in all individuals.

Young children have not yet learned the necessary skills, graces and vocabulary
to foster healthy friendships. They are keen to have ‘best friend’ status but do not
realise how quickly and easily this can be shaken simply by their words, actions and
tone of voice. Teachers recognise that the negotiations between and amongst friends is
demanding and time intensive. The nature of who is playing with who, who owns the
best friend, the complexities of trios, and the new kid on the block all have their own
politics that teachers may not be aware of.

Developing and maintaining friendships teaches many skills and helps children
learn who they are and how they are in the world. Having a friend teaches one to be
sensitive, empathic and provides a sense of security to take on the new. When a child
knows that they come to school and have friends to play with in the classroom and on
the playground their level of engagement and sense of belonging and connectedness
is enhanced. Research now tells us that students’ social and emotional learning is
crucial for academic success (Zins, Weissberg, Wang & Walberg 2004 in Noble &
McGrath 2006).

Teachers need to be attentive to the child who is socially isolated and camou-
flages this by walking around with a teacher on yard duty every day or says they like
to read at lunchtime. Keep in mind that these children are affected by their lack of
friendship and do not have the social competencies to change their status. We do not
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want these children to continue using management strategies that avoid connection
with their peers.

The best way for children to learn about the ups and downs of friendships is to
experience them and deal with all the joys, hurts and upsets that friendship brings.
The teacher’s role in this development is twofold. Teachers need to equip children with
the social skills to manage their social and emotional learning and socially engineer
the environment to ensure that healthy friendships are fostered where social inclusion
becomes the norm and risky, negative behaviours are minimised.

To do this successfully teachers need to operate from the notion of strategic intent.
It is a continuous process to observe and assess the power dynamic: why this occurs
and how this can be nurtured to create inclusion and healthy friendship building.

Setting students up for success both socially and academically by preparing the
environment and teaching clear, explicit social skills is not an easy task. As teachers we
want to create an environment where young children can begin to understand that:

friendships have beginnings and endings

friends are not forever

conflict within friendships is normal; it is how we choose to deal with the conflict

that matters

one cannot own a friend

developing a best friend is not about exclusivity

friends are allowed to move in and out of social groups

they grow and change and so do their friends

what friends say and do, and how they say it and do it, has consequences

it is the quality of the friendship that matters not the quantity.

As teachers we need to acknowledge that children’s skill acquisition, whether social/
emotional or academic learning, travels at different rates. Some children acquire new
skills by simple observation and others may require countless repetition and rehearsal.
Having continued faith and abundant energy are helpful tools.

A teacher willingly shared with us a personal experience that occurred over thirty
years ago when she was in Year Two at primary school. Her memory was clear and her
feelings and emotions about the issue were vivid and detailed.

In Year Two, it was hell. I hated going to school because another girl stole my
best friend and told everyone not to let me play. They teased me and bossed me
around making me do things I didn’t want to do in order to play. In Year Three it
all changed, my new teacher made me a hero. I went from the bottom of the social
pecking order to someone who kids wanted to play with and liked. It didn’t last for
a week; it was like that for all of Year Three and the years that followed.

We have heard this story many times, shared in different ways by teachers, parents
and students. When asked why and how their teachers made them a hero their answers
were strikingly similar. Teachers acted with social intent making the classroom envi-
ronment a high priority for successful learning in every capacity. More specifically
they highlighted the abilities and talents of the unpopular child to help them move
up the social hierarchy. These teachers not only taught the social and emotional skills
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necessary but also sought opportunities to reduce competitive status amongst chil-
dren by fostering inclusion in fun and creative ways. Thompson, O’Neill Grace and
Cohen (2001) believe that when teachers act with strategic intent children’s lives can
be changed.

Children cannot deal with intense and prolonged conflict on their own. It is
becoming more evident that teachers have a responsibility to build social capital in
their classroom by equipping children with the thinking and skills necessary to deal
with the conflicts, challenges and unpredictability of today’s rapidly changing world.
“To thrive in the very different circumstances of today, we need to develop schools
that will nurture people’s capacity to connect with each other and make sense of the
information that is available to them’ (Antidote, 2003). Teachers are in a position of
influence and are agents of social change by the nature of their profession and the
extent of time they spend with children.

Teachers build social capital best when they:

build teacher—student connectedness

educate early

take on a seize-the-moment approach with children when acquiring and applying

new social/emotional skills

adopt a whole school approach

involve parents and the broader community where possible

acknowledge that in some situations children and their parents cannot solve

friendship problems alone

act with strategic intent

socially engineer the environment to set children up for success and build

connectedness

teach a repertoire of social competencies to help children manage their personal

power relevant to the child’s age and experience

frequently rehearse new social skills and explore when to apply them

make helpfulness and inclusion of a higher status than manipulation and

exclusion

focus on changing the social climate as this empowers the individual

know effective and sustained change occurs when the focus is the social climate not

the individual child.

When teachers are mindful of building social capital in their classroom they empower
the child to believe they are a ‘hero’ and they create a social climate that maintains
the child’s new status without the risk of limiting or damaging other children in
their class.



chapter three

support plan—
assessing and managing
peer conflict

For a variety of reasons some children are reluctant to share the hurts and upsets
they experience with their peers. As teachers we need to create an environment where
young children feel it is safe to talk. Children will feel more comfortable and confident
in doing this if teachers listen empathically, act promptly and teach and encourage
self-help behaviour.

Some children will require a support plan if the conflict has been serious and
persistent. Designing a support plan for the child requires a systematic approach to
ensure that the problem has been carefully assessed and that appropriate strategies are
implemented that are sustainable and effective. There is no quick fix solution or single
magic strategy. For effective long-term change to occur the teacher is required to work
through a series of steps listed below.

1 Assess the conflict

To assess the problem teachers will need to consider the questions below.

© Frequency: How often does the conflict occur?

Extent of time: How long has the conflict been going on?

Child’s level of distress: How does the conflict make the child feel?

Child’s current management: How has the child been managing the conflict?

Social context: Who is involved? Where does it happen? What has been
happening?

11
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2 Design the plan

A support plan is more effective for the child when the teacher tackles the problem on
two fronts: a) engineer the social environment to set the child up for success and, b)
teach the child the necessary social skills they require to deal with the conflict.

a) Engineer the child’s social environment

Provide protection

If a child feels too afraid to negotiate the playground alone provide protection as a
short-term strategy while other strategies are being formulated. The child may feel it
is safe to walk around with the teacher on yard duty, play in view of the staffroom or
be involved in a lunchtime club that is supervised by a teacher.

Provide a buddy

Offering peer support in the form of a playtime buddy can be a great source of
comfort for the child. Select a buddy who is willing to take on this role, and who has
better developed social skills and social kudos. Changing buddies regularly avoids the
possibility of them becoming resentful for feeling overly responsible for their buddy.

Teacher mentor

Provide the child with the opportunity to have a teacher mentor available if and when
he or she feels worried or upset. This may be a specialist teacher, class teacher or
favourite teacher from previous years.

Locate safe places

Some children have difficulty working out where there are safe places to play. The
teacher may need to walk around the playground with the child showing ideal places
to play and possible games to play in that area.

Locate exits

Some children may be visually and spatially challenged and cannot see that they
have cornered themselves in an unsafe place to play. Discuss with the child that it is
acceptable to remove themselves from uncomfortable situations, and help the child
make a visual map in their mind of where the exits are located and how to best exit
from a given space or group.

Three tier lunch
(Devised by Marcella Reiter)
The three tier lunch is a time management structure that helps children with social and/
or emotional needs manage the playground. Lunchtime is divided into approximately
three equal portions of time.

The First third the student engages in set structured activities such as board games,
sporting activities, gardening and so on. These activities should be in view of a teacher
and be enjoyed by the child.
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The Second third the student has free time and participates in an activity of his or
her choice.

The Final third the student engages in a structured activity—either a new activity
or a continuation of the First third.

When the child is better able to handle the playground the format can be changed.
First third is a time for free play, Second third is a time for a structured activity and
the Final third is back to free play. When the teacher feels that the child is ready to
manage the playground the child resumes full lunchtime play of his or her choice
(Suckling & Temple 2001).

Classroom seating

Classroom seating is a powerful tool that can significantly affect the child. Consider
placement in terms of the physical position in the classroom followed by seating the
child next to positive role models that offer support.

Cooperative learning

Cooperative learning allows the child to practise pro-social values and social skills
by fostering student interactions: ‘It is vital that we apprentice young people into
the thinking, the talking and the doing associated with true collaboration from the
moment they enter school.” (Murdoch & Wilson 2004)

Inclusive games

Inclusive games foster positive interdependence because the activity cannot take
place unless everyone is engaged. This helps build connectedness through fun. It also
provides the child with a way of learning and practising cooperative skills—made
easier if the instructions are clear and explicit from the teacher. The teacher may wish
to teach one inclusive game per week, offering rewards for groups who play the new
game during lunchtime.

Teachers as role models

Research confirms that the impact on student academic success and wellbeing can be
dependent on their academic learning as well as their social and emotional learning.
Kathleen Cotton in her 1995 research update (Stanley & McGrath in McGrath &
Noble 2006) believes the ability of the teacher to encourage respect and build aware-
ness of others’ feelings enhances school effectiveness. When teachers demonstrate
care, inclusion and acceptance, this has a positive effect on students.

b) Teach the child the social skills required

School is the place where children are constantly required to share, take turns, wait,
compromise, accept feedback from the teacher, interact and converse with others.
Often it is expected that they can do this well but reality tells us that this is often not
the case. Children need support and direct teaching to be able to negotiate and handle
the social expectations placed upon them. Below is a list of social skills to support the
child, many of which are covered in the proceeding lessons. These are:
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Body language awareness and tone of voice (lessons 3 and 4)

Self-talk (lesson 5)

Creative visualisation of Safety Shield (lesson 5)

Robot Voice ( lesson 6)

Three Step Telling Rule (lesson 7)

Help seeking behaviour (lesson 8)

Prompt language—catchy one liners to cue the child with positive behaviour
(located at the end of each lesson)

Group entry and exit skills

Taking turns.

3 Implement the plan

Consistent implementation of the support plan is necessary to ensure a successful out-
come for the child. This will require input from the child’s parents and other teachers.
When parents are involved in the process of implementing the plan the child gains
added support and reinforcement of the new skills he or she is learning to manage
their peers. To effectively monitor and maintain the plan consider the age and specific
needs of the child to determine how frequently feedback and follow-up with the child
and the child’s parents is required.

4 Evaluate the plan

The plan will require regular and systematic evaluation that is simple and efficient.
Without this it is impossible to determine if the strategies have been successful.
Evaluating the plan allows teachers to amend the strategies and tailor them to be more
relevant and specific for the child’s needs.

Keep in mind that whatever strategies are adopted aim to protect the child, deter
others and foster a change in behaviour for the children involved.

To support teachers in assessing the conflict and implementing effective change,
two pro-forma conflict assessment sheets have been developed on pages 16 and 17.
A sample has been provided, ‘Evan’s story’ on page 15, to demonstrate how the pro-
forma conflict assessment sheet needs to be completed.
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Support plan for the child

Name Grade

Teacher Date

When developing the plan adopt a twofold approach by:

1 supporting the child with the required social skills

2 supporting the child by socially engineering the environment.

Support strategies

1 Social skills
body language (lessons 3 & 4)
tone of voice (lessons 3 & 4)
self-talk (lesson 5)
Safety Shield (lesson 5)
Robot Voice (lesson 6)
Three-step Telling Rule (lesson 7)
prompt language
(end of each lesson)
group entry skills
taking turns
other.

2 Engineering the social environment
provide protection
provide a buddy
teacher mentor
locate safe places
locate exits
Three Tier Lunch
classroom seating
cooperative learning
inclusive games

other.

Child’s support plan

List the strategies the student requires.

Date for review

Cool Calm Kids Copyright © Suckling and Temple 2008




chapter four

Tips for parents

Helping your child handle bossy peers

Talking with your young child about the upsets and conflict they experience with their

peers requires you as parents to be empathic and manage your own feelings. Your

child may come home from school or kindergarten and feel angry, upset or withdrawn

and unable to articulate the reason why. Parents need to nurture an environment and

relationship that encourages children to talk about their highs and lows, and hurts and

joys they experience at school.

Creating an environment

Children need to feel heard and believed when they share their upsets. When they
do share the problem they are experiencing with their friend they may tell only
part of the story. As adults we understand that this is their perception of what they
have experienced and we may need to gather more pieces of the puzzle to better
understand the problem.

At times parents are required to read between the lines with the conversations they
share with their children. It may not be what your child has said but what they
haven’t said that gives an insight into the peer conflict they are experiencing.
Children will often share their feelings when they are ready, not when the parent
is ready and this can be at inappropriate times. It is important to seize the moment
when possible.

What | can say to my child

© Acknowledge and affirm your child for sharing their feelings as this can be very

difficult for some children. Share with them that you will do your best to help them

Cool Calm Kids Copyright © Suckling and Temple 2008
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sort out the problem. You can reassure and support by calmly saying to your child,
“You don’t have to do this on your own, I’'m so glad you’ve told me, let’s see how we
can work this out together.’

Ask clear and uncomplicated questions to help your child articulate their hurt and
to gather as much detail as possible. This helps when you approach the school to
explore possible solutions and support. Calmly ask questions that help your child
to recognise what is happening, where it occurs, who is involved, how long the
problem has been going on and what they do when the problem arises.

Children who do not want to verbalise may wish to draw a picture about it to share
with you. This helps young children to find the words for the event and sequence
what has happened.

It is important at all times that parents manage their upset feelings. When chil-
dren share their hurts and upset and parents react, judge, blame or express upset
feelings children will feel they are to blame and be reluctant to share their feelings
with you.

What | can do for my child

Unfortunately our children are not born with social skills. As parents we need to
coach, encourage and model better ways for our children to have their needs met and
develop healthy relationships.
In a discreet manner be a social engineer on behalf of your child by encouraging
new friendships. Give your child the message that they can make as many friends
as they choose. Many children get fixed into the notion that they can only have one
best friend or can only play with one group.
Nurture and continue to develop in your child an emotional vocabulary that will
help them to express how they feel.
Understand that some children will come home from school and share much about
their day and some say nothing or very little. To help foster a shared conversation
with your child ask specific questions phrased in a positive manner. For example:
‘What games did you play at lunchtime? Who did you play with today? What was
the best thing about today? Was there anything tricky about today?’
Play games with your child that practise taking turns or going out. It is a great skill
to be gracious in defeat. Everyone likes a good sport!
Be a coach rather than an interrogator by calmly asking what happened and how
they handled the problem. When parents overreact and interrogate children over
friendship issues they can become reluctant to share their problems for fear of
being blamed or judged. Avoid blaming and criticising the other children involved.
Focus on a solution.
As a parent be mindful of how you model your personal power. Children model
what they see. Avoid aggressive tactics as this gives children the message that
aggression solves problems.
Read to your child picture story books that explore friendships issues. This gives
children a message that having a friend isn’t always perfect and happy and that all

Cool Calm Kids Copyright © Suckling and Temple 2008
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friendships have problems to sort out. It is how we choose to sort these out that
is important.

Teaching your child strategies to deal with bossy friends

Any new skill learnt whether technical, practical, academic or social requires training,
coaching and constant re-visiting to ensure that the child understands what the skill is
and how and when to apply it.

Training children in a variety of strategies for assertiveness supports them as they
handle conflict, manage bossy peers and begin to understand that what they say and
do has consequences for themselves and others. This requires a sensitive adult to raise
children’s awareness to how they use their body language, tone of voice, words and
actions during confrontation. We do not expect young children to master this but they
should begin to become aware of their personal power and how this affects others.

Explore with your child the idea that it is easier for bossy peers to have power over
you when you react by letting all of your feelings come out like an Angry Alligator or
a Scared Mouse.

Scared Mouse means reacting by crying, sulking and looking scared. Angry
Alligator means reacting by fighting, shouting and getting mad. Explain to your child
that instead of reacting like an Angry Alligator or a Scared Mouse they need to stay
calm by being a Cool Calm Kid. A Cool Calm Kid is one who can stand tall, speak
clearly, looks their friend in the eye and doesn’t use mean words.

Using the above as a framework the strategies for dealing with bossy friends can be
taught and regularly rehearsed.

1 Confident Body Language
Discuss the importance of body language and how their body language gives a
message. Coach and remind your child to stand tall, keep still, make eye contact,
and with arms by their side and feet a little bit apart, imagine a strong feeling inside
their tummy even though they may feel scared.

2 Safety Shield
Encourage your child to visualise a clear plastic shield over them whereby the
teasing and put-downs bounce off and back. This helps to slow down their need to
react (Suckling & Temple 2001).

3 Robot Voice
Discuss with your child how they can program their voice to sound like a robot. This
is done by saying the same statement again and again while maintaining a similar
tone of voice and body language and looking like a Cool Calm Kid (Suckling &
Temple 2001). For example:
Child 1: Give me your toy or else.
Child 2: No, I don’t lend this toy.
Child 1: Give it to me or you’re never allowed to play.

Cool Calm Kids Copyright © Suckling and Temple 2008
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Child 2: No, I don’t lend this toy.
Child 1: If you don’t give it to me you’ll be sorry.
Child 2: No, I don’t lend this toy.

4 'Three Step Telling Rule
Explain to your child that it is acceptable to ask the bossy child to stop their behav-
iour, whether it is actions and/or words that are making them feel uncomfortable
and unsafe. The Three Step Telling Rule helps your child to have a go at sorting
out the problem for themselves before going to an adult or teacher. Coach your
child to stand tall, speak clearly, look them in the eye and firmly say,
Step 1: Stop it, I don’t like 1t. If behaviour continues your child then says:
Step 2: Stop it now or ’'m telling the teacher. If behaviour continues your child says:
Step 3: Stop it; ’m going now to tell the teacher.
Talk to your child about the importance of walking away like a Cool Calm Kid to
talk to the teacher about it.

5 Using ‘I’ messages
Asking a young child to use an ‘I’ message can be difficult for them to do. Their
inclination will be to phrase statements in terms of ‘you,” lay blame and react.
Coaching and rehearsing is important. For example:
Cool Calm Kid I don’t like it when you say those words to me. I want you to stop.
Angry Alligator Shut up or Il hit you.

Scared Mouse  It’s not fair. You’re always mean to me.

6 Positive self-talk
Coach your child to develop self-talk by reminding them to make their thoughts
their friend. When your child is aware of their self-talk it enables them to change
the quality of their thinking, which will influence their behaviour. For example:
1 get stronger every day. It’s okay to ask the teacher for help. Not everyone has to be
my friend.

7 Ignore and walk away
Share with your child that if they do not know what to say or do, the best thing is to
ignore the bossy child and walk away with strong body language and visualise their
safety shield. Discuss with your child that they need to walk away to a place where
they can be seen, feel safe—-cither to a group or to an adult.

8 Asking an adult for help.
Encourage your child to talk to an adult about the problem they have with their
friend. Rehearse a simple statement of help with your child, remind them to speak
clearly, stand still and make eye contact with the adult so that they can be heard.

9 Talk to your child’s teacher.
It is advisable not to deal with the child in question yourself. Make an appoint-
ment to speak to your child’s teacher in private to explore strategies. Set a date to
follow up.

Cool Calm Kids Copyright © Suckling and Temple 2008
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What if my child is bossing?

No child is immune from engaging in negative hurtful behaviour. This is upsetting
and frustrating for parents to find out about their child. The most demanding role
for parents is to find the continual energy to support, encourage and model to their
children better ways to have their needs met.

1 Talk to your child about the effect their behaviour has on other children. Often
young children have no idea how hurtful their words and actions can be. This helps
them develop empathy.

2 Help your child make distinctions between fair and unfair play.

3 Help your child understand that he or she cannot always have their own way
or what they want when they want it. Accepting ‘no’ graciously is an important
life skill.

4 Your child may be playing with a group of children where he or she may need to do
the ‘dirty work’ for that group in order to maintain their place in the group. This
can be very difficult for a child because the need to belong is so great. Help them
to understand the social dynamic and gently steer them towards other friendship
groups. Children need to know that it is okay to say ‘no’ to their friends.

5 Your child may be acting in revenge where he or she is being bossed around and
manipulated by others and seeks to address this by taking out their hurt and angry
feelings on someone outside their peer group. Find creative ways to help your child
vent their anger and frustration without hurting another child’s feelings.

6 Work in partnership with the school to support your child. It is very confusing for
a young child if they are encouraged by parents to deal with conflict aggressively
but the message they receive from their teachers and the school is that this is not
acceptable.

7 Share conversations with your child to help them understand that nobody deserves
to be treated in nasty, bossy and hurtful ways. Story books and television shows can
be used as a helpful resource. Affirm their attempts at making positive change, this
doesn’t happen overnight. Avoid blaming and shaming your child as this does not
support change.

Remember, your child is only young and these are skills that take a lifetime to master.
Good luck and have fun.

Cool Calm Kids Copyright © Suckling and Temple 2008
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Great mates and mean mates

Background information

By the time the child is five years of age they are keen to move out in the world and
are excited by the experience of starting school and making friends. Each child will
bring with them a limited resource of social, emotional and cognitive competencies
by which to navigate and negotiate the world around them and explore the dynamics
of having friends. The rate at which each child develops these competencies will vary
from individual to individual and from year level to year level.

The school environment is the social context by which young children will:

experience peer pressure and the play off of having a best friend

experiment with a variety of new behaviours in order to conform and gain acceptance

from peers

understand that a best friend is not forever

move from parallel play to interactive play.

All of this can be daunting for the young child who comes to school ill-equipped
and inexperienced. Attempting to understand, negotiate and manage friendships is a
process that continues throughout a child’s school life.

It goes without saying that every child wants a best friend, a beaut buddy or a
great mate. They also want to be that for others. Surveys show that what matters
most to students is the quality of the relationships they experience at school. These
relationships determine both happiness and unhappiness (Weare 2004). An obvious
place to start therefore is to help children identify the behaviour of a good friend and
what constitutes fair and unfair play, then build on the socio-emotional competencies
required to be a great mate and have great mates. This process is not simply the result of
osmosis. It requires teachers to provide a healthy social climate as discussed in chapter
two and engage the students in explicit teaching with frequent revision, repetition
and rehearsal of their emerging social skills. It is never too early to start. Schaefer and
DiGeronimo (2000) believe that the ability to make and maintain friendships starts
early in the child’s life.
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Below is a sample of what five to eight year olds would say to describe mean mates

and great mates.

Mean Mates

tease

swear

boss you around

don't let you play
blame you for everything
take your lollies

hit, kick, push

hever let you go leader
say you have germs
call you a baby

lie about you

copy your voice

Great mates

help you find your toys
smile atyou

say you are hice

let you go leader

let you play

give you turns

play fair

say sorry

share their toys
make you laugh

say your work is nice

take you to the teacher if you are hurt

Purpose of lesson

The purpose of the lesson is to enable children to identify both negative and positive
behaviour in friendships.

Learning outcomes

Children identify between fair and unfair play.

Children make distinctions between great mates and mean mates.

Requirements for the lesson

Activity Sheet 1 (page 28)

Activities

1 Brainstorm specific behaviours of a great mate and a mean mate (record on poster

paper and display).

2 Students cut out pictures from magazines of happy children, paste onto paper and
write a great mate statement. Example, ‘Come and play with us.” ‘It’s your turn to
have a go.” Make into book or mural.

3 Children draw their great mate and the fun they have together, write a sentence

about this.
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4 Bring a game or toy from home to share with a great mate(s).

5 Be a great mate and do something kind for someone this week. Report back in
sharing circle.

6 Be a great mate by asking someone new to join your game.

~J

Make a poster using the prompt language statement.
8 Complete Activity Sheet 1.

Coaching tips
Seize the moment and catch children being great mates.

Establish class agreement that no child is labelled a mean mate.
Focus on labelling behaviours not labelling children.

Prompt language statements

Great mates cooperate.
There’s always room for one more.

27
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—Great mateg

Copy any three or make up your own.

Activity Sheet 1: Lesson 1 Cool Calm Kids Copyright © Suckling and Temple 2008



We all have feelings

Background information

Empathy like any other social competency takes time and commitment from an adult,
especially when fostering in children the foundation for social emotional learning.
Empathy can be defined as the ability to put oneself in the other person’s shoes and
attempt to interpret the world as they do. ‘Empathy is a form of emotional mind-
reading which has particular significance within personal relationships’ (Warden &
Christie, 1997). The importance of teaching empathy in schools has become even
more significant due to the value placed on individualism in western culture.

Weare (2004) suggests that empathy is a difficult skill for young children to learn
due to their egocentric nature but by age seven they begin to understand this concept.
This may explain the frustration sometimes experienced by teachers when they ask
a young child, ‘How would you feel if that was you?’ Many a time the child will look
blankly without any understanding of the situation and with little regard for the other
children involved. The ability to empathise however does strengthen and develop with
age. ‘By late childhood the most advanced level of empathy emerges as children are
able to understand distress beyond the immediate situation’ (Hoffman in Goleman,
1996). Many educators recognise the importance of creating a social climate in their
classroom that allows empathy to develop in their students. Goleman believes that the
ability to empathise is the fundamental people skill.

From our experience we often hear young children say, ‘It’s not fair,” when another
child has not considered their feelings. It would be unrealistic to think that all young
children can consider and understand the feelings of others. The best place to start
is to equip the child with an emotional vocabulary to express their feelings and to
help them begin to understand that others have feelings too. Teachers are in the ideal
situation to nurture empathy in their students due to the nature of the classroom and
playground and the countless social exchanges that occur.

29
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Purpose of lesson

The purpose of this lesson is to develop children’s emotional vocabulary as a tool for
expressing their feelings and understanding the feelings of others.

Learning outcome

Children empathise and verbalise how Mean Mates and Great Mates make them feel.

Requirements for the lesson

Activity Sheet 2 (page 32)

Activities

1 Game—Mirror Me
Teacher makes a variety of facial gestures for children to copy and name the
emotion. Example: happy, sad, excited, scared, angry, worried, lonely, proud and
surprised.

2 Game—Copy Me Circle
Children make a circle; child in the centre of the circle names an emotion and
demonstrates this for children in the circle to copy.

3 Read children the Great Mates story and the Mean Mates story below. Ask children
to imagine how they would feel. List their responses for each story on separate
poster paper. Build a list of feeling words and display.

Mean Mate story

Chris likes to play games with the basketball at lunchtime and playtime and uses
the basketball that belongs to the class. Playing games with the basketball is Chris’s
favourite thing to do. Chris thinks it’s funny to say to Kerry, ‘You can’t play with
us. You are so dumb at ball. You can’t even run fast enough to catch the ball. I'm
telling everyone not to give you a turn or let you play.’

How would Kerry feel?

Great Mate story

Casey has brought a fun game from home for Show and Tell and to play with at
lunchtime on the playground. Casey has lots of friends who want a turn. Casey
gives everyone a turn with the game and tells them things like, ‘You are doing a
great job. If it’s a bit tricky I’ll help you with it.” A new child called Pat has just
arrived from another school who did not know anyone. Casey smiles at Pat and
says, ‘Do you want to play with us, I’ll give you a turn of my new game.’

How would Pat feel?
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4 Cut out pictures of faces from magazines and invite children to provide words that
describe the feelings expressed on each face. Make it into a class book or mural.
Children write the words to describe the emotions or for non-readers teachers
write this.

5 Children work in pairs to make faces with a variety of expressions from plasticine
or clay. Encourage children to name the feelings on the faces they have created.

6 Make a poster using the prompt language statement.

7 Complete Activity Sheet 2.

Coaching tips

When reading the Mean Mate story, please change the names in the story if you
have a child in your class with that name. Genderless names have been chosen for
the story. Please choose what will work best for your class.

Encourage and extend children’s emotional vocabulary when incidents arise.
Notice when children are engaging in empathic behaviour in the classroom and the
playground and affirm. This helps children build a deeper understanding.

When children are resolving conflict and disputes encourage them to verbalise their
feelings. For example ask each child involved: How do you feel about this? How do
you think Mary might feel about this? How can we make this better?

Prompt [anguage statement

Fair is fun for everyone.
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lesson three

Reactions:
Angry Alligator and Scared Mouse

Background information

Many children are unaware that their body language and words have a potent effect
on those around them. To help build resilience children need to be encouraged to
explore their internal world—their thoughts, feelings and attitudes—and be made
aware as to how this influences their behaviour (actions, tone of voice, words and body
language). This provides the groundwork to understanding the consequences and
repercussions of their actions and encourages the belief that they have a choice

(Suckling & Temple 2001).

This lesson explores passive and aggressive reactions when dealing with bossy
peers. The reactions of young children are often emotional and immediate as they
struggle to understand their own feelings and the feelings of others. To help children
understand the concept of reaction we start with the notion of body language. We
share with young children that body language is when your body does the talking not
your words and gives messages about how you feel.

In supporting young children to understand these concepts we have created three
simple definitions below.

1 A reaction is when all your upset feelings come out and you can’t control them.

2 Angry Alligator is a metaphor to illustrate an aggressive reaction. An Angry
Alligatorreaction is when you shout, fight and get mad. Refer to Poster 1 (Appendices,
page 63).

3 Scared Mouse is a metaphor to illustrate a passive reaction. A Scared Mouse reaction
is when you cry, sulk and look scared. Refer to Poster 2 (Appendices, page 64).

Children need to understand that their passive or aggressive reactions inflame the

conflict and can encourage the bossy peer to continue. This creates a negative cycle

that leaves the vulnerable child disempowered. For young children to understand the
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reaction cycle teachers must provide explicit teaching of the concepts above, keeping
the language simple and constantly revising and revisiting.

Purpose of lesson

The purpose of this lesson is to make students aware of the different ways of reacting
to others (passive and aggressive) and the consequences of this.

Learning outcomes

Students make distinctions between aggressive and passive reactions.
Students identify that reacting passively or aggressively can encourage peers to persist
with bossy and manipulative behaviour.

Requirements for the lesson

Posters 1 and 2 (Appendices, pages 63—64), enlarge for class discussion.
Activity Sheet 3 (page 37)

Activities

1 Game—Show me your body language

Teacher asks children to show with their body language their reactions to these

scenarios.
You’re angry because your friends won’t let you play.
You're sad because your friend calls you mean names.

You're scared because a friend scribbled on your work and told the teacher you
did it.

You’re mad because your friend took your ball and didn’t give it back.

Think of other examples.

2 Game—7Pick the poster

Display Poster 1 Angry Alligator and Poster 2 Scared Mouse. The teacher role-
plays the statements below in the tone of voice prescribed with matching body
language. At the end of each statement children call out the name of the reaction.

You’re not fair you never let me play. (cry, whine, sulk)

You can’t play because you’ve got germs. (loud and angry)
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I want a turn. I never get a turn. (cry, whine, sulk)

If you don’t let me play you can’t come to my party. (loud and angry)

It’s my toy. Do I have to give it to you? I don’t want to. (cry, whine, sulk)

Give me the ball now or Il tell everyone not to be your friend ever. (loud and angry)
3 Story: Give me your chocolate.

Read and discuss the two stories below to explore and explain the reaction cycle to
children. The more reaction a child gives the more power they give others to treat

them in a bossy and negative manner.

Story 1 Give me your chocolate

(Angry Alligator reaction) Teacher reads in an aggressive tone.

Bobby says to Terry, ‘Give me your chocolate or you can’t play.’ Terry hits Bobby
with the chocolate and shouts, “You can’t have my chocolate ever.” Bobby yells back
to Terry shouting, ‘If you don’t give me the chocolate I’ll tell everyone not to be your
friend.” Terry shoves and pushes Bobby and says in a loud angry voice, ‘You can’t
have them ever.” Bobby snatches the chocolate and runs away laughing and yells,
“T’hat was fun, and you look so silly when you get mad.’

How did Terry react?
Did Terry get to eat the chocolate?

What happens to Bobby’s power when Terry reacts?

Story 2 Give me your chocolate
(Scared Mouse reaction) Teacher reads in a passive tone.

Bobby says to Terry, ‘If you want to play with us you have to give me your chocolate
or you can’t play.” Terry starts crying and says with a scared sulky little voice, ‘I
don’t want to. You always take my things and then never let me play, it’s not fair,
and you’re mean. Just let me play.’ Bobby yells at Terry, ‘If you don’t give me the
chocolate now I'll tell everyone you’ve got germs and you can’t play.” Terry is scared
and crying and hands over the chocolate like he/she did the other day. Bobby runs
off to join other friends and says, ‘“You’re a cry baby, what will you have for me
tomorrow baby?’

How did Terry react?
Did Terry get to eat the chocolate?
What happens to Bobby’s power when Terry reacts?

4 Ask children when they next watch television to notice people’s body language and
how they react like an Angry Alligator or a Scared Mouse.

5 Make a poster using the prompt language statement.

6 Complete Activity Sheet 3.
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Coaching tips

Encourage children to be aware of the message their body language gives to
others.

Remind children to think before they act.

Remember that the children are only young and are just beginning to understand
their own behaviour.

When reading the story, ‘Give me your chocolate’ please change the names of the
children in the story if you have a child in your class with that name. Genderless
names have been chosen. Please use what will work best for your class.

Prompt language statement

Don’t react, think then act.
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Be a Cool Calm Kid

Background information

Many parents have said to their child ‘stick up for yourself” but the child is uncertain
how to do this. Their attempt to stick up for themselves can result in tears, the child
giving in to the bossy demands of their peers, or the child having an angry outburst.

During our student workshops young children aged between five and eight years
have shared with us their understanding of what it means to ‘stick up for yourself’.
Here is a sample:

@ It’s when you hit them back but not too hard ’cos then you get into trouble.

©® Shout back in their face.

© Be brave as if your mum and dad were next to you.

©® Punch them in the nose.

Handling conflict in a calm manner is a challenging and complex skill for children.
When a young child is in a situation where there is conflict they are required to use
higher order thinking. This is difficult for some children as they are required to
manage their emotions, understand the nature of the conflict and interpret the other
child’s feelings.

Children need to learn as early as possible that it is acceptable to express their
needs and feelings respectfully during conflict as this is a valuable life skill. Most
importantly, they need to be shown how to do this and be provided with numerous
opportunities to revise and rehearse in a safe and supportive environment. The term
we use to help children understand how to ‘stick up for yourself’ is to be a Cool Calm
Kid. When in conflict with a peer a Cool Calm Kid is one who:
© stands tall

speaks clearly

looks the person in the eye

does not use mean words.
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A Cool Calm Kid can speak to their bossy friends about how they feel and what they
need without reacting like a Scared Mouse or an Angry Alligator (concepts covered
in Lesson 3). Teachers need to acknowledge that when a child adopts the behaviour
of a Cool Calm Kid to handle bossy peers, inside they may feel scared, worried and
hurt. Choosing the behaviour of a Cool Calm Kid helps the child manage their upset
feelings but does not necessarily remove them.

Children may need a cue to support them as they become calm and focus their
mind in readiness to adopt the behaviour of a Cool Calm Kid. Encourage children
to use the prompt language statements ‘Count to ten then start again’ and ‘I keep my
cool when I’m at school’ (refer to page 40). To help children manage their behaviour
like a Cool Calm Kid it is essential that teachers provide numerous opportunities to
rehearse, revise, prompt and affirm these ideas in a safe and supportive environment.

Purpose of lesson

The purpose of this lesson is to teach children how to manage their personal power
when in conflict through appropriate body language messages, verbal responses and
tone of voice.

Learning outcome

Children identify and demonstrate the behaviour of a Cool Calm Kid.

Requirements for the lesson

Posters 1, 2 and 3 (Appendices, pages 63—65), enlarge for classroom discussion.
Activity Sheet 4 (page 41)

Activities

1 Read the story ‘Give me your chocolate’ in three different ways.
Like an Angry Alligator, page 35 (to revise aggressive reaction).
Like a Scared Mouse, page 35 (to revise passive reaction).
Like a Cool Calm Kid, below (to introduce non-reactionary behaviour).
G1ive me your chocolate
Terry sees Bobby coming over as she is getting her chocolate out of her lunchbox.

Bobby says to Terry, I’'m hungry so give me your chocolate or you can’t play.’
Terry looks Bobby in the eye and says in a calm voice, ‘I’m hungry and this is my
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chocolate.” Bobby continues being mean and says in a louder voice, ‘If you don’t
give it to me I’ll tell everyone you are a baby and you have germs.” Terry says in a
clear voice, “This chocolate is for my play lunch and I’m eating it.” Bobby tells Terry
she will never be her friend or let her play ever again. Terry walks away proud to be
a Cool Calm Kid and eats the chocolate.

Compare Terry’s behaviour in each of the three stories highlighting the differences
between the behaviour and the outcome.

Introduce Poster 3, Cool Calm Kid. Children rehearse the statements below
adopting the body language and tone of voice of a Cool Calm Kid.

It’s my chocolate and you can’t have it.
I’'m hungry and I’'m eating my chocolate.

No, this is my chocolate for play lunch.

2 Brainstorm when to be a Cool Calm Kid (record and display).

3 Game of Simon Says
Simon says stand like an Angry Alligator, Simon says stand like a Cool Calm Kid,
Simon says stand like a Scared Mouse and so on.

4 Game of Statues
Make a statue of a Cool Calm Kid, make a statue of an Angry Alligator, make a
statue of a Scared Mouse and so on.

5 Make a poster using the prompt language statements.

6 Complete Activity Sheet 4.

Coaching tips

Revise reactions of a Scared Mouse and Angry Alligator.

Encourage children when and where possible to resolve their upsets like a Cool
Calm Kid, affirming their attempts.

Cue with prompt language.

The names in the story, ‘Give me your chocolate’ have been chosen for their
genderless nature. Remind the children that both Terry and Bobby can be names
for boys or girls. Please feel free to change the names, particularly if you have
children with those names in your class.

Prompt language statements

Count to ten then start again.
| keep my cool when I’m at school.
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lesson five

My Safety Shield and self-talk

Background information

Providing children with pro-social skills to begin their journey of self-reliance is crucial
when managing the ups and downs of school life. Experience teaches children early
that life’s not perfect and that conflict and upsets regularly manifest themselves. How
a child thinks about the conflict can either compound it or help to resolve it. Training
young children with a repertoire of skills that enables them to recover from setbacks
and give the situation another go builds resilience and resourcefulness. Teaching
young children such skills as self-talk and visualisation assists this.

Self-talk can be explained as the inner dialogue that guides and defines the image
of who we are and how we behave. Seligman (1991) believes that it is not adequate
to simply give a child a positive statement and expect change to occur. A child needs
to be made aware of what they are thinking during the conflict or the set-back and
learn to modify these negative self-suggestions to thoughts that are constructive. This
builds optimistic thinking.

When introducing the skill of self-talk young children will need their awareness
raised as to the quality of their own thoughts, and explicit teaching that instructs them
on what to say and when to say it. Here are some simple starters that we have used: I
can...; It’s okay to...; I’'m getting better at...; (Suckling & Temple 2001).

Children can accompany the listening of their self-talk with visualisation.
Encourage young children to visualise a Safety Shield. This is a clear, strong plastic
shield that surrounds and protects them. When the child meets with mean words,
looks and actions they visualise these bouncing off their Safety Shield. This can delay
and possibly cease the need to react aggressively and /or passively.

It is important to share with children that even though they use their Safety Shield
and self-talk to help them be brave, it is normal to feel scared and threatened on
the inside.

When combining positive self-talk with visualisation it provides the child with a
portable, private and transferable skill that can be used at school and outside of school.
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It supports them in beginning to navigate their life and become their own personal
coach.

Purpose of lesson

The purpose of this lesson is to introduce children to positive self-talk and visualisation
of their Safety Shield as self-management tools.

Learning outcome

Children visualise their Safety Shield and listen to their positive self-talk to manage
reactionary behaviour.

Requirements for the lesson

Posters 1, 2 and 3 (Appendices, pages 63—65), enlarge for classroom use.
Activity Sheet 5 (page 45)

Activities

1 Discuss and rehearse with the children how to use their Safety Shield.

Discuss what it is and when to use it. Explain to the children that their thoughts
make pictures inside their head and that these thoughts can help make them feel
brave or scared, empowered or disempowered. Their Safety Shield is a strong,
clear, plastic shield that goes all the way over them so when the mean words, looks
and actions come their way they visualise them bouncing off. Remind children to
stand tall like a Cool Calm Kid when rehearsing their Safety Shield.

Rehearse with children how to stand like a Cool Calm Kid inside their Safety
Shield.

2 Discuss and rehearse how to use their self-talk.

Discuss with the children what it is and how to use it. Self-talk is made up of the
words that go on inside their head. These words and thoughts create a feeling
inside their body that steers their behaviour. Self-talk can be positive or negative.
Example:

Nobody likes me.
I have some friends to play with.

Rehearse with children how to stand like a Cool Calm Kid and inside their mind

say these self-talk statements with a good feeling in their tummy.
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I can handle this.
I’ll give it a go.
I can keep my cool at school.

3 Rehearse Safety Shield and self-talk together.

Encourage children to both visualise their Safety Shield and hear the words of their
self-talk inside their head. Some children may need to verbalise these statements
aloud.

4 Brainstorm self-talk statements children can use to help them feel brave (record on
poster paper and display).

5 Brainstorm when to use their Safety Shield and self-talk to feel brave (record on
poster paper and display).

6 On a sheet of paper children paste down a Safety Shield made of confetti, pipe
cleaners, matches, or macaroni and draw themselves inside their shield looking like
a Cool Calm Kid.

7 Children bring from home a plastic soft drink bottle that has been cut in half.
Children use the bottom half of the bottle to represent a safety shield. Make a plasti-
cine character standing tall and strong like a Cool Calm Kid to place inside it.

8 Make a poster using the prompt language statement.

9 Complete Activity Sheet 5.

Coaching tips

Remember they are young learners and may require many rehearsals and remin-
ders of the skill.

Displaying Posters 1, 2 and 3 during this lesson supports revision.

Use a seize-the-moment approach. Ask children what they were saying and think-
ing inside their head. If necessary offer a statement that will support them.
Encourage children to apply their self-talk to a variety of situations that may present
as a challenge for them. For example: prior to a sports event, a test, speaking in
front of the class and behavioural issues they are trying to manage.

Prompt language statement

I make my thoughts my friend.
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Robot Voice

Background information

Robot Voice is a strategy for assertiveness that can be used when a child is being bossed
around by peers and made to do things he or she does not want to do. Standing up to
threats is not only a difficult task for children but also for adults. Robot Voice, however,
is easy for children to retain because the statements are brief and repetitive. Like any
new skill children will require explicit teaching, revision and an understanding of
when to apply the strategy.

This strategy is commonly known as Broken Record. When conducting student
workshops in schools most children had no concept of a record so we renamed this
strategy Robot Voice. Children understand that when a robot speaks it repeats the same
statement with the same tone of voice again and again in a calm manner, without any
reactions. Usually the bossy child who is being threatening and manipulative becomes
bored because he or she is unable to elicit a reaction. Here is an example:

Student 1: Give me your toy or else.

Student 2: No, I don’t lend this toy.

Student 1: Give it to me or you’re never allowed to play.

Student 2: No, I don’t lend this toy.

Student 1: If you don’t give it to me you’ll be sorry.

Student 2: No, I don’t lend this toy.

It is wise to share with children that while they look like a Cool Calm Kid and use their
Robot Voice, it is normal to feel scared and upset. Robot Voice helps them give the
message that they are in control (Suckling & Temple 2001).

If the bossy child persists with the threats, encourage the child to walk away to a
group, teacher or adult—somewhere they feel seen and safe. Remind children to talk
to a teacher or adult about it if necessary.
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Purpose of lesson

The purpose of this lesson is to extend children’s repertoire of strategies to manage
bossy peers by introducing Robot Voice.

Learning outcome

Children rehearse Robot Voice and visualise their Safety Shield as a strategy to cool
down the conflict.

Requirements for the lesson

Posters 1, 2 and 3 (Appendices, pages 63—65), enlarge for classroom use.
Activity Sheet 6 (page 49)

Activities

1 Define and rehearse Robot Voice like a Cool Calm Kid with the children.
Talk about the characteristics of a robot. Explain that they don’t shout and fight like
an Angry Alligator or cry and sulk like a Scared Mouse. A robot repeats the same
message again and again and keeps its cool.

Rehearse Robot Voice using the script below. Teacher takes on the role of Student 1
and the class takes on the role of Student 2 responding like a Cool Calm Kid. Remind
children to visualise their Safety Shield and use brave self-talk (refer Lesson 5).

Student 1: Give me your toy or else.

Student 2: No, I don’t lend this toy.

Student 1: Give it to me or you're never allowed to play.
Student 2: No, I don’t lend this toy.

Student 1: If you don’t give it to me you’ll be sorry.
Student 2: No, I don’t lend this toy.

2 Brainstorm appropriate times to use Robot Voice. Example: when someone wants
your money, game, belongings, lunch.

3 Use puppets to rehearse the script or make up your own script.

4 Game of Lucky Dip
Find a box and place a selection of objects such as games, toys and hats inside it.
Select a child to take a lucky dip. Use this item to role-play Robot Voice. Remember
that the teacher takes on the role of the Mean Mate and the selected child, along
with the class, responds like a Cool Calm Kid using Robot Voice.

5 Make a poster using the prompt language statement.

6 Complete Activity Sheet 6.
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Coaching tips

Remind children to stand like a Cool Calm Kid and to visualise their Safety Shield
when using Robot Voice.

Display Posters 1, 2 and 3 during this lesson to support revision.

When they have used Robot Voice encourage children to then walk away from the
conflict to a group, teacher or adult, and to somewhere where they are seen and feel
safe.

When rehearsing the strategy, only the teacher is to take on the role of the Mean
Mate.

Prompt language statement

Robot Voice is another good choice, another good choice,
another good choice.
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lesson seven

Three Step Telling Rule

Background information

The Three Step Telling Rule is a strategy that adds to the young child’s repertoire when
dealing with bossy peers. This strategy empowers children to have a go at asserting
themselves during the conflict. The statement in each step is intentionally brief with
a sense of repetition, as this makes it easier for the young child to retain what they
need to say. Often when a child is under stress the ability to find the words becomes a
difficult and overwhelming task. The three steps in the rule are:

Step 1: Stop it, I don’t like it.

Step 2: Stop it now or I’m telling the teacher.

Step 3: I’'m going now to tell the teacher.

Talk to the children about when to use it and how to use it. This strategy can be
used when a child chooses to tease about a student’s school work, attempts to take
the student’s personal belongings, and engages in inappropriate and hurtful body lan-
guage gesturing. The Three Step Telling Rule loses its power when children choose
to react by saying the three steps like an Angry Alligator or Scared Mouse. This rule
has its greatest impact when said like a Cool Calm Kid. By accompanying the three
steps with the physical gesture of open hands raised at chest height gives more impact
to the spoken word and gives a hands-off message.

Setting children up with a strategy that is easy to remember removes the possibility
of taking the easy option of immediately running to the teacher when conflict arises.
Kaiser and Sklar Rasminsky (2007) advise that if teachers continually solve conflict
issues for victimised children the children learn to become helpless and dependent.
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Purpose of lesson

The purpose of this lesson is to introduce the Three Step Telling Rule, which will
extend the repertoire of strategies children have to manage bossy peers. This strategy
encourages children to have a go at sorting out the conflict for themselves.

Learhing outcome

Children demonstrate cool calm behaviour (body language and words) by applying
the Three Step Telling Rule.

Requirements for the lesson

Poster 3 and 4 (Appendices, pages 65 and 66), enlarge for classroom use.
Activity Sheet 7 (page 53)

Activities

1 Discuss the Three Step Telling Rule. Encourage children to have a go first at sorting
out their problems with their peers by using the Three Step Telling Rule instead of
immediately going to the teacher for help.

2 Role-play and rehearse the strategy. The teacher adopts the role of the bossy child
and the class responds with the Three Step Telling Rule. Use the script below and
Poster 4. Remind children to visualise their Safety Shield and stand like a Cool
Calm Kid.

Bossy child: Your work is so dumb, it looks silly.

Child: Stop it, I don’t like 1t.
Bossy child: I have a little sister who could do better work than you.
Child: Stop 1t now or ’m telling the teacher.

Bossy child: Your work is like a baby’s.
Child: I’m going now to tell the teacher.

3 Brainstorm suitable times children can use the strategy (list on poster paper and
display in the classroom).

Role-play and rehearse the strategy in pairs (Poster 4 and script above).

Role-play and rehearse the strategy with puppets (Poster 4 and script above).
Make a poster using the prompt language statement.

Complete Activity Sheet 7.
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Coaching tips

Demonstrating genuine empathy when children come to you in Step 3 of the Telling
Rule helps the child to name and understand the problem.

Remember success comes from rehearsal and repetition of the strategy.
Encourage the behaviour of a Cool Calm Kid by reminding students to speak
clearly, make eye contact, keep still and avoid using mean words.

Encourage children to visualise their Safety Shield for added confidence.

Affirm children’s attempts when using the strategy.

Prompt language statement

1-2-3 yeah, keep your cool, the Three Step Telling Rule keeps
me cool.
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lesson eight

Asking an adult for help

54

Background information

Many children are reluctant to seek help when experiencing difficulty with their

peers. Children need to be in a learning environment that gives the message that it is

safe to talk about their problems and ask for help. Even with young children the word

‘tell’ creates alarm and concern as it is often synonymous with dobbing or telling tales

and has stigma attached. Using the words ‘talk about it’ removes the stigma and helps

the child to feel more comfortable about seeking help.

Make distinctions for the children between telling tales and asking for help.
Telling tales is when:

it’s a small problem

you can handle the problem yourself

you want to get the other person into trouble

sometimes it’s really untrue.

Asking an adult for help is when:

© the problem is too big to fix by yourself

© you feel scared and worried about it.

(Suckling & Temple 2001)

Young children do not ask for help from an adult for a variety of reasons. These

include:

© fear of reprisal

thinking it will go away

being scared and that they will be labelled a dibber-dobber or a baby
being scared the teacher won’t believe them

being confused and not sure what to say or how to say it

fear they will be blamed
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feeling embarrassed

believing they deserve it

not having the verbal skills or cognitive skills to articulate what has happened.
Provide young children with a variety of ways to seek help from an adult. Encourage
them to:

talk to the teacher in private about it

take a friend with them

draw a picture about it

write the teacher a little letter about it.

Purpose of lesson

The purpose of this lesson is to coach children in appropriate help-seeking
behaviour.

Learning outcomes

Children make distinctions between telling tales and asking an adult for help when
they cannot handle the conflict alone.
Children rehearse how to ask an adult for help like a Cool Calm Kid.

Requirements for the lesson

Poster 3 (Appendices, page 65), enlarge for classroom use.

Activities

1 Brainstorm a list of people who you can ask for help (record on poster paper and
display).

Brainstorm different ways to ask for help (record on poster paper and display).
Rehearse a script for children to use when asking for help (see sample below).
Make puppets to role-play the script (one is the teacher, the other is the child).
Role-play the script with sharing pairs.

o O b~ ODN

Make a poster using prompt language statement.

Sample of script

Find adult: Excuse me Ms/Mn............ Can I speak to you in private?
State problem: Mary keeps teasing me about my work.

Share feelings: It makes me feel sad and embarrassed.

Request help:  Can you help me please?
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Coaching tips

Create an environment where children feel safe to ask for help free of judgment,
ridicule and public display.

Encourage children to first have a go at working the problem out for themselves.
Remind children of the differences between telling tales and asking for help.
Enquire as to how children have been handling the problem.

Encourage children to speak clearly, calmly and without angry words.

Assure children you will help them sort out the problem.

Prompt language statement

Talk today, help’s on the way.



The Rap of the Cool Calm Kid

Background information

The Rap of the Cool Calm Kid has been written to reinforce all the concepts covered
in the previous eight lessons. The rap allows children to engage visually, kinaesthet-
ically and in an auditory way. Engaging the senses supports children in retaining the
new pro-social skills they have been taught. LLike any new skill some children may
require three repetitions and another child may require thirty or more repetitions.

Cool Calm Kids is not simply a series of nine lessons delivered via curriculum. It is
a process that invites children to change their behaviour by dealing with conflict in a
non-aggressive manner. The best way to help children maintain their new pro-social
skills is to adopt a seize-the-moment approach, keep the posters on display around
the classroom, encourage behaviour change with the prompt language statements and
remember to revise, rehearse and revisit again and again and again.

Purpose of lesson

The purpose of this lesson is to revise the eight lessons in the form of a fun rap.

Learning outcome

Children recite the Rap of the Cool Calm Kid as a form of revision.

Requirements for the lesson

Posters 1, 2, 3 and 4 (Appendices, pages 63—66)
Activity Sheet 8 (page 59)

57
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Activities

1 Read and recite The Rap of the Cool Calm Kid and make up body and hand
actions to match. Use percussion instruments if available to enhance the activity.

2 Children work in pairs or groups to write their own rap about being a Cool
Calm Kid.

3 Complete Activity Sheet 8.
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The Rap of ¢
C ool Calm

I'm a Cool Calm Kid=THAT’S ME. I'm a Cool Calm Kid—=YOU'LL SEE

I won't get mad

| won't get sad

Cool as an icy pole

Calm as a swimming pool
If things get bad

I'll tell my dad

Cool as an icy pole

Calm as a swimming pool

I'm a Cool Calm Kid—=THAT'S ME. I'm a Cool Calm Kid—YOU'LL SEE

I don't react

| think then act

Cool as an icy pole

Calm as a swimming pool
No Angry Alligator

No Scared Mouse

Cool as an icy pole

Calm as a swimming pool

=
- v
-

I'm a Cool Calm Kid—=THAT'S ME. I'm a Cool Calm Kid—YOU'LL SEE
\

< ’ : =>

Out on the footy field Co =
Strong body, safety shield = t
Cool as an icy pole 4 A

Calm as a swimming pool | g: )

Robot voice then ignore

Walk away—out the door I

Cool as an icy pole ()

Calm as a swimming pool 1)
I'm a Cool Calm Kid—THAT'S ME. I'm a Cool Calm Kid—YOU’LL SEE

Three step telling rule

I will never be a fool

Cool as an icy pole

Calm as a swimming pool
Meanies out met ya

Talk to the teacher

Cool as an icy pole

Calm as a swimming pool

I'm a Cool Calm Kid—THAT'S ME. I'm a Cool Calm Kid—=YOU'LL SEE.

K Written by Cameron Semmens j

Activity Sheet 8: Lesson 9 Cool Calm Kids Copyright © Suckling and Temple 2008













Don’t react like an

angry Alligato,

PPPPPPP



pon’t react like ,
gcared Mousg

cry sulk

PPPPPPP



stand tall
speak clearly
look at them
don’t use mean words

Poster 3



I'm going
how to
tell the
teacher.

Stop 1t

how or I'm

telling the
teacher.

Poster 4 Cool Calm Kids Copyright © Suckling and Temple 2008



Is awarded the

Great Mate
Certificate.

Congratulations for playing fair
and showing care.



Is awarded the

Cool Calm Kid
Certificate.

Congratulations for managing your
behaviour by keeping your cool at school.
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This great new book aims to help young children explore

better ways to handle conflict and bossy classmates. It follows
on from the authors’ successful book Bullying: A whole-school
approach and provides guidance, resources and activities for
teachers and parents.

Cool Calm Kids helps children from Prep to Year 2 explore

better ways to deal with conflict and bossy behaviour in a fun
and energetic environment through role-play and participation.
It helps to develop social skills, body awareness and appropriate
language early in a child’s life. Students will discover a common
language which they can use to deal with friendship issues, and
learn to handle peer pressure through non-violent strategies
that are aligned with the ethos of the school.
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